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Legal Issues Related to English Learners

The following is a synthesis of major legislation, court rulings and administrative regulation
addressing language minority students. There is a substantial body of federal law established to ensure
the rights of national origin minority students.

1964 — Civil Rights Act, Title VI

What the Law Says - “No person in the United States shall on the ground of race, color, or
national origin be excluded from participation in, be denied the benefits of, or be subjected to
discrimination under any program or activity receiving federal financial assistance.”

What this Means - Title VI of the Civil Rights Act of 1964 protects people from discrimination
based on race, color or national origin in programs or activities that receive Federal financial
assistance. Public institutions (like schools) must provide equal quality of educational services to
everyone including those who are Limited English Proficient (LEP). Title VI covers all educational
programs and activities that receive Federal financial assistance from the United States Department of
Education.

May 25, 1970 Memorandum

What the Law Says - “The purpose of this memorandum is to clarify the policy on issues
concerning the responsibility of LEAs to provide an equal educational opportunity to
national origin minority group children who are deficient in English language skills.”

What this Means - Where inability to speak and understand the English language excludes
the national origin-minority group children from effective participation in the education
program offered by an LEA, the LEA must take affirmative steps to rectify the language
deficiency in order to open its instructional program to these students. School districts have
the responsibility to notify national origin-minority group parents of school activities, which
are called to the attention of other parents. Such notice in order to be adequate may have to be
provided in a language other than English.

1974 - Lau vs. Nichols — U. S. Supreme Court Decision

What the Law Says — “The failure of a school system to provide English language
instruction to national origin students who do not speak English, or to provide them with
other adequate instructional procedures, denies them a meaningful opportunity to participate
in the public educational program and thus violates 601of the Civil Rights Act of 1964, which
bans discrimination based on the ground of race, color, or national origin in any program or
activity receiving Federal financial assistance and the implementing regulations of the
Department of Health, Education, and Welfare.

What this Means — The Supreme Court stated that these students should be treated with
equality among the schools. Among other things, Lau reflects the now-widely held view that
a person’s language is so closely intertwined with their national origin, that language-based
discrimination is effectively a proxy for national origin discrimination.



1974 — Equal Education Opportunities Act (EEOA)

What the Law Says - “No state shall deny equal educational opportunity to an individual on account
of his or her race, color, sex, or national origin, by the failure of an educational agency to take
appropriate action to overcome language barriers that impede equal participation by its students in
its instructional programs.”

What this Means — The EEOA prohibits discriminatory conduct against, including segregating
students on the basis of race, color or national origin, and discrimination against faculty and staff
serving these groups of individuals, as it interferes with their equal educational opportunities.
Furthermore, the EEOA requires LEAs to take action to overcome students’ language barriers that
impede equal participation in educational programs.

1982 - Plyler vs. Doe —

What the Law Says —_“The illegal aliens, who are plaintiffs in these cases challenging the statute,
may claim the benefit of the Equal Protection Clause, which provides that no State shall deny to any
person within its jurisdiction the equal protection of the laws... The undocumented status of these
children does not establish a sufficient rational basis for denying them benefits that the State affords
other residents...No national policy are perceived that might justify the State in denying these
children an elementary education.”

What this Means -The right to a public education to immigrant students is guaranteed regardless of
their legal status. Schools may not require proof of citizenship of legal residence to enroll or provide
services to immigrant students. Schools may not ask about the student or a parent’s immigration status.
Parents are not required to give a Social Security Number. Students are entitled to receive all school
services, including the following:

Free or reduced breakfast or lunch

Transportation

Educational services

NCLB, IDEA, etc.
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Presidential Executive Order 13166

What the Law Says — “Entities receiving assistance from the Federal Government must take
reasonable steps to ensure that persons with Limited English Proficiency (LEP) have
meaningful access to the programs, services and information those entities provide.”

What this Means — Recipients of Federal assistance are required to help students overcome
language barriers by implementing consistent standardized language assistance programs for
LEP. In addition, persons with limited English proficiency cannot be required to pay for
services to ensure meaningful and equitable access to programs, services and benefits.

2001 - Title III of the No Child Left Behind Act ~

What the Law Says — “Title Il of the No Child Left behind Act (NCLB) requires that all
English learners (ELs) receive quality instruction for learning both English and grade — level
academic content. NCLB allows local flexibility for choosing programs of instruction, while
demanding greater accountability for ELs’ English language and academic progress.



What this Means — Under Title I, states are required to develop standards of English
Language Proficiency and to link those standards to the state’s Academic Content Standards.
Schools must make sure that ELs are part of their state’s accountability system and the ELs
academic progress is followed over time by:

» Establishing learning standards, that is, statements of what children in that state
should know and be able to do in reading, math and other subjects at various grade
levels.

» Creating annual assessments to measure student progress in reading and math in
grades 3 — 8 and once in high school.

> Setting a level (cut — off score) at which students are considered proficient in tested
areas; and

» Reporting to the public on what percentages of students are proficient, with the
information broken down by race, income, disability, language proficiency, and
gender subgroups.

Additional Laws

1974 — Serna vs. Portales - Court ordered schools to make a curriculum available to students who
lack English skills.

1978 - Cintron vs. Brentwood — EL students are not to be segregated completely from other students,
but included in art, PE, and other non — language based classes.

1981 Castaiieda vs. Pickard - The 5w Circuit Court established a three-pronged test for
evaluating programs serving English language learners. According to the Castafieda standard,

schools must:

» Base their program on educational theory recognized as sound or considered to be a
legitimate experimental strategy;

» Implement the program with resources and personnel necessary to put the theory into
practice; and

» Evaluate programs and make adjustments where necessary to ensure that adequate
progress is being made. [648 F. 2d 989 (5 Circuit, 1981)].



ALSDE LOCAL EDUCATION AGENCY REQUIREMENT CHECKLIST

FOR SERVING ENGLISH LEARNERS

The SDE has established Alabama’s requirements for programs and services for students who are
English learners. The requirements, restated and expanded herein, were disseminated to local
education agency superintendents in a letter dated January 21, 1999, from the State Superintendent of
Education.

Each local education agency (LEA) superintendent or designee shall:

1.
2.
3.

10.

11.

12.

13.

14.

Develop and implement a comprehensive English Learners (EL) Plan.

Identify and provide resources to serve language-minority and English learners.

Coordinate programs and services to language-minority and English learners and their parents at
the local school level.

Report annually to the State Department of Education (SDE) information concerning the
identification, placement, and educational progress of language-minority and English learners.
Report annually to the SDE information relating to the number of students who are English
learners and services rendered.

Administer a Home Language Survey to every student at the time of enrollment and shall ensure
that surveys are maintained in each individual student’s permanent record.

Administer the state-adopted World-Class Instructional Design and Assessment (WIDA) -
ACCESS Placement Test (W-APT) language proficiency test to any and all students whose
Home Language Survey indicates a language other than English. The W-APT is used for
diagnostic and placement purposes. The LEA shall provide appropriate and sufficient training
for designated staff who administer this test.

Establish program entrance criteria for students who are assessed to have limited English
language proficiency. Non-English language background students who test fluent on the English
language proficiency assessment will not be eligible for English language development services.
Establish and implement a system so that every limited-English proficient student has a student
support team (EL Committee) to analyze information gathered from the student enrollment
process and English language proficiency assessment. The team shall make decisions about the
types of instructional and support services that are needed. At a minimum, information from the
Home Language Survey, the language proficiency test, the student’s home and educational
background, and the student’s content knowledge and skills as demonstrated in the classroom
shall be considered in decisions about programs and services to be provided. Although there is
nothing to prohibit members from the Building-Based Student Support Teams participating on
EL Committees, these committees serve very different purposes.

Ensure that every English learner has equal access to instructional support, extracurricular
programs, services, and activities.

Develop and implement an English language instruction educational program that provides
English language learners productive and practical opportunities to develop English proficiency.
In addition, the program should provide support to ELs in achieving the state’s content and
student performance standards that are expected of all students. The program must employ
scientifically based research (SBR) curricula, instructional materials, and methodologies
designed for teaching English learners and immigrant children and youth.

Employ multiple and appropriate assessment measures to evaluate the academic progress of
English learners. Accommodations must be appropriate and enable ELs to demonstrate what
they know and are able to do. These assessment measures shall include annual English language
proficiency test scores, as well as a variety of formal and informal classroom content
assessments English learners must be appropriately accommodated in the content classroom.
Follow program exit criteria established by the State so that a student is not maintained in an
English language instruction educational program longer than is necessary. No student shall be
exited from an English language instruction educational program, until the program exit criteria
have been met.

Establish procedures for addressing parent refusal of Title III services. Documentation should
be retained for any eligible student whose parent declines or withdraws participation in
supplemental Title III instruction. Students whose parents/guardians refuse Title III services are
still required by federal law to participate in the annual state-adopted English language
proficiency test.
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15.

16.

17.

18.

19.

20.

21.

22.

Monitor the English language and academic progress of each exited student for a minimum of
two academic years. Students that demonstrate academic or other difficulties while being
monitored shall be provided supplemental support and instruction and/or be readmitted to an
English language instruction educational program.

Ensure that English learners participate in the state’s student assessments in accordance with
current SDE and federal policies and procedures.

Provide ongoing scientifically based research (SBR) professional development for all personnel
responsible for supporting ELs.

Coordinate services, to the extent needed and practicable, with those available through local
agencies and institutions to maximize adequate and efficient delivery of services to English
learners and their parents.

Make reasonable, meaningful, and sufficient efforts to involve parents/guardians of students who
are English learners in the student’s overall educational program. Notifications of LEA and
school policies and procedures, school activities, academic and behavioral expectations,
available alternative language and support services, and student academic progress shall be made
to parents/guardians in a uniform format and, to the extent practicable, in a language that they
can understand.

Establish, implement, and communicate to language-minority parents/guardians, community
groups, and other interested parties reasonable, meaningful, and sufficient methods for them to
express ideas and concerns regarding the provision of services to EL students.

Report annually to its constituents, by means of the Annual LEA Report Card, information,
including student demographics, program participation rates, English proficiency acquisition
rates, and student achievement results, as applicable and appropriate for English language
instruction educational programs and English learners. ACCESS for ELs test data will be
reported by school districts on the SDE’s webpage.

Submit to the SDE, upon request, data and other information to reflect participation and progress
of ELs in all areas of the English language instruction educational program.

Each LEA may consider joint or consortium agreements between and among LEAs to provide
academic and support programs to English learners. The consortium members will designate a lead to
the consortium. Therefore, Annual Measurable Achievement Objective (AMAOQO) results will be
derived from a composite of all students in the consortium, which will determine AMAO status for all
consortium member LEAs.

EL Advisory Committee

ALSDE Requirements — Arn advisory committee must collaborate for strategic planning for
EL program implementation.

The EL Advisory Committee of Haleyville City Schools is comprised of a cross-representation of
central office leaders, school administrators, EL teachers, classroom teachers, parents, and

community partners. The Haleyville City School System is diverse in, socio-economics, and in
the number of ELs and cultures represented in the schools. Therefore, the individuals invited to
be a part of the EL Advisory Committee are representative of this diversity.

The EL Advisory Committee meets at least twice annually. The committee reviews assessment
data, budgets, and plans in order to recommend and approve the necessary courses of action. The
EL Advisory Committee assists in developing the EL goals, strategies, and action steps in the
LEA Improvement Plan (CIP) should the LEA not meet the Annual Measurable Achievement
Objectives (AMAOs) for English Learners. Additional meetings may be called throughout the
year to update and adjust plans, as the need arises.



COMMITTEE MEMBERS

Superintendent — Dr. Clint Baggett

Federal Programs Coordinator — Linda Godsey

ELL Coordinator - Linda Godsey / Bryan Ward

School Principal/s — Roger Satcher, William Bishop, Russ O’Rear, Susan Riggs

Content Teacher — Sharon Spiller

ELL Teacher — Bryan Ward / Beverly Masters

Parent of ELL — Carlos Blanco

Community Representative — Mary Dale Venegas

Counselors — Jennifer Rains, Stacie Temple, Cindy Chadwick, Tom McLouth

Special Education Advisors — Mitzi Petti, Caci Wilson, Angela Jones

Haleyville City Schools English Learner Policy

The Haleyville City Board of Education recognizes that within our school system there are
students who have a primary language other than English. The goal of the English Language (EL)
program is to have each student become proficient in the use of the English language.

Accordingly, the Board of Education authorizes the Superintendent or his designee to take
affirmative steps to enable students to overcome language barriers in the classroom. These
affirmative steps include identification, assessment, appropriate services, and monitoring.

English Learner Committee

Haleyville City Schools will form an EL Committee consisting of a school administrator, a
content area teacher, an EL instructor, a school counselor, and others as designated by the
principal. The EL Committee shall convene within ten (10) school days after identification to
review the EL student referrals and placement and any other pertinent information available on
each EL.

Based upon this information, the Committee shall:

1. Make recommendations concerning the placement of each student in the EL program or

recommend regular classroom placement without accommodations if the composite score

from the ACCESS for ELs is 4.8 or higher or the W-APT score is 4.0.

Suggest the best class schedule for the EL.

Outline accommodations / modifications for use in regular content area classes.

Determine the best grading procedure for the EL.

Determine, according to ALSDE guidelines, the accommodations necessary for the EL to

participate in the statewide assessment program. ALL students will participate in the State

Assessment Program according to state and federal guidelines.

6. Provide written notice to the parents of the EL Committee's recommendation for the child
to participate in the EL Program.
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7. Recommend and monitor the participation of eligible ELs in any other applicable
program, i.e., Title I, at-risk, homeless, migrant, etc.

8. Determine that ELs are eligible to participate in all academic and special programs on the
same basis as the native English-speaking students.

9. Review the English Language Learners’ progress in language acquisition and academic
achievement on at least a semester basis.

10. Reclassify and recommend exiting the EL program when ELs become proficient in
English and have met the exit criteria.

11. Monitor the academic progress of students who exit the EL program for a minimum of
two (2) years and reclassify students who are not academically successful. At this time
the student may be readmitted into the EL program or into other appropriate program(s).

12. Make recommendations to school decision makers on professional development for staff
and parents regarding EL success.

13. Work with parents to ensure maximum benefit from the school program.

All members of the ELL Committee shall observe all rules and laws governing the
confidentiality of information concerning individual students.

Person(s) providing oversight of the program:

Linda Godsey — Federal Programs Coordinator
K. Bryan Ward — EL Teacher

EL Committee Members

Linda Godsey — Federal Programs Coordinator
W. Bishop —~ Administrator / Former Spanish Teacher
R. Satcher — High School Principal

R. O’Rear — Middle School Principal

S. Riggs — Elementary School Principal

M. Petty — Special Education Coordinator

D. Riddle — Speech Pathologist

B. Ward / B. Masters — EL Teachers

K. Pounders — Spanish / English Teacher

S. Tyson — Middle School Science Teacher

C. Bice — Elementary Teacher

J. Russell — Elementary Teacher



COMPREHENSIVE ENGLISH LEARNER PLAN

Components of the Comprehensive English Learner Plan

Each LEA in Alabama must develop and implement a Comprehensive EL Plan, in accordance with
Section 3116 of Title III of the No Child Left Behind Act of 2001, for serving students who are
limited-English proficient and immigrant students, where one or more students are determined to need
support. The Comprehensive EL Plan should address each aspect of the LEA’s program for all ELs, at
all grade levels, and in all schools in the school system. The Comprehensive EL Plan should contain
sufficient detail and specificity so that each staff person can understand how the plan is to be
implemented and should contain the procedural guidance and forms used to carry out responsibilities
under the plan. The LEA is required to have a Comprehensive EL Plan whether or not the LEA
currently has ELs enrolled and regardless of Title III eligibility.

At 2 minimum, the local plan must:

1.

SANd

11.
12.

13.

14.

15.

Describe the programs and activities that will be developed, implemented, and administered to
ensure that ELs acquire academic language as part of the core academic program. Many factors
affect the types of education programs that school systems may offer, including the number of
students and the variety of languages they speak. Consequently, the SDE allows school systems
broad discretion concerning how to ensure equal educational opportunity for limited-English
proficient students. The SDE does not prescribe a specific intervention strategy or type of
program that an LEA must adopt to serve ELLs. The law requires effective instruction that: (1)
leads to the timely acquisition of proficiency in English and (2) provides teaching and learning
opportunities so that each student can become proficient in the state’s academic content and
student academic achievement standards expected for all students.

Describe how the LEA will hold schools accountable for meeting proficiency and annual
measurable achievement objectives.

Describe how the LEA will encourage and hold schools accountable for annually measuring the
English proficiency of limited-English proficient students and for participating in the state-
administered testing program.

Describe how the LEA will promote parental notification and parental and community
participation in programs for limited-English proficient students.

Describe how language instruction educational programs will ensure that limited-English
proficient students develop English proficiency.

Describe how the LEA will collect and submit data in accordance with SDE requirements.
Assure that the LEA consulted with teachers, school administrators, parents, and, if appropriate,
education-related community groups and institutions of higher education in developing the plan.
Assure that all teachers in any language instruction educational program for limited-English
proficient students that is funded with any source of federal funds are fluent in English,
including having written and oral communication skills.

Assure that all individuals used as translators or interpreters are fluent in the language they are
translating.

Include the LEA’s educational theory and goals for its program of services.

Include the LEA’s methods for identifying and assessing the students to be included in the
English language instruction educational program.

Include the LEA’s procedures for implementing the EL Committee.

Include the specific components of the LEA’s program of English language acquisition and
academic services for limited-English proficient students.

Include the specific staffing and other resources to be provided to limited-English proficient
students under the LEA’s English language instruction educational program.

Include the LEA’s method and procedures for exiting students from the English language
instruction educational program and for monitoring their progress for a period of at least two
years, and at a minimum, follow SDE exiting requirements for ELs.

Include the LEA’s method for identification and referral of ELs to Special Education and
evaluating the effectiveness of its program for limited-English proficient students.



Purpose of the EL Program

The purpose of the English Language Program (ELP) is to provide specialized English instruction

to students who do not speak English as their primary language. The specialized instruction is
designed to help English learners (ELs) become English proficient in the areas of reading, writing,
speaking and listening. The program will emphasize Basic Interpersonal Communication Skills (BICS)
and Cognitive Academic Language Proficiency Skills (CALPS) so that English learners are able to
participate effectively in the regular academic program.

Goals and Objectives of the EL Program

The primary goal of Haleyville City Schools’ English Language Program (EL) is to provide equal
educational opportunities to students who have a primary or home language other than English and
who are identified as English learners (ELs). Additionally, Haleyville City Schools promotes English
proficiency by providing students with an English rich educational environment.

Haleyville City Schools strives to create a learning environment that encourages students to have
pride in their cultural heritage. The school system also provides the cognitive and affective support
necessary to help them become contributing members of our society. The K — 12 EL Program will
provide each none or limited English speaking child the opportunity to be successful in the academic
areas and to develop listening, speaking, reading and writing proficiency so that they can be
successfully mainstreamed into all classes.

Other goals of the EL Program of Haleyville City Schools are:

1. To increase the English language proficiency to the degree necessary to allow successful
independent functioning in the regular school program.

2. To enable identified students to participate effectively in the academic courses offered by the
school.

3. To promote identified students’ self-esteem, cultural awareness and other socially related
skills so that they are able to successfully integrate into the school system.

4. To provide identified students the opportunity to reach their full potential.

The primary objectives of the EL Program of Haleyville City Schools are:

1. To identify all students who have a primary or home language other than English.

2. To assess all students who have a primary or home language other than English.

3. To provide instruction to all students who do not understand, speak, read or write English.

4. To develop skills of listening, speaking, reading and writing through an EL intervention
program.

5. To assess and monitor the academic progress of language minority students in the school
system with an ongoing evaluation process.

6. To provide an opportunity for multilingual students to function comparably with their English
speaking classmates after the appropriate level of assistance.

7. To create a learning environment that will provide for cognitive and affective needs.

8. To exit students from the program when their language abilities are educationally appropriate
for the mainstream classroom.

9. To readmit students who demonstrate a continued need for EL support.

10. To support curriculum and instruction of the regular classroom as appropriate to the
developmental stage of the student.

11. To provide staff development in appropriate instructional and assessment strategies for
principals, guidance counselors, teachers and other school personnel as needed on the
language, cultural and educational needs of multilingual students.

12. To communicate instructional goals and expectations to parents and encourage them to
support their children’s progress.
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Description of the EL Program

In accordance with the recommendations of the Alabama State Department of Education, Haleyville
City Schools will implement the following plan and will designate one person at the school level to
monitor compliance of state mandates and recommendations.

Program Components:

1.

The school system will develop a pull — out program through which ELs are removed from
the regular classroom and given instruction in the English language. The teacher will be
qualified to teach English learners and will meet all certification requirements for EL
instruction as mandated by the ALSDE and the Haleyville City Board of Education.

The school wide team will use ACCESS scores and other standardized data to compare the
progress of ELs with other students in the school. This information will be used to analyze the
effects of the pull out program and to identify any strengths and weaknesses for each of the
ELs.

The school system will communicate pertinent information to parents in their native language.
The school system will provide an interpreter upon request for parent teacher conferences and
on parent visitation day. Parents will be made aware of this option when notified of the need
for a conference.

English language instruction will be provided by at least one certified EL teacher. Additional
teachers will be certified in education and will have received training or coursework in ESL /
bilingual education. All teachers and staff members who work in the English Learner
Program will be fluent in English in ALL language domains.

All English learners will have access to the latest technology and resources that the school
provides. These resources are available in both the content classrooms and the ESL resource
room. The parent center also provides resources that can be checked out and used at home.
EL resources are purchased through Federal Title 1 and State EL funding.

Professional development will be provided for both the EL teacher and the entire school
faculty. These opportunities will include communication tips, grading, pedagogy and
utilization of resources.

All content area instruction and evaluation will be in compliance with ALSDE mandates,
local board policy and the student’s individual EL plan.

Summary of EL identification and program placement / exit process.

—

bt

9.

Students are given a Home Language Survey for their parents or guardians to complete.

After it is determined that the student’s home language is other than English, they are referred
to the EL teacher for testing. Testing and placement will be completed within two weeks of
enroliment.

The EL teacher will administer the W - APT Screener.

Results from the W - APT Screener will be used to determine eligibility and proper placement
in the EL Program. The EL Committee will review the student’s information and approve
placement into the EL program.

Parents are notified of their child’s eligibility for EL services. *See Parent Notification
Information.

The student will remain in the program until they have met the ALSDE requirements for
exiting.

The student will no longer participate in the EL pull — out program but will be monitored for
two years.

After a student satisfies the exit requirements and has completed two years of monitoring, the
EL teacher will recommend that they be dismissed from the EL Program. The EL committee
will review the student’s information and approve the dismissal.

Parents are notified that the student is eligible for dismissal from the program.

10. All assessments, surveys and necessary forms are placed in the student’s permanent records.
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*Parental Notification Information: According to Title III, Part C, Section 3302(a), each Local
Education Agency (LEA) shall, "not later than thirty (30) days after the beginning of the school
year, inform a parent or the parents of a limited-English proficient child identified for
participation in, or participating in" an English language instruction program, about the
following:

1. The reasons for the identification of the student as limited-English (LEP) proficient and in
need of placement in an English language instruction educational program.

2. The student's level of English proficiency, how such level was assessed, and the status of
the student's academic achievement, to the extent known.

3. The method of instruction to be used in the English language instruction educational

program and how the program differs in content, instructional goals, and use of English

from “regular” programs in the school.

How the program will meet the educational strengths and needs of the student.

How the program will specifically help the student learn English and meet age-

appropriate academic achievement standards for grade promotion and graduation.

6. Specific exit requirements for the program, the expected rate of transition from the
program into regular classrooms, and the expected rate of graduation from high school, if
appropriate.

7. If applicable, how the program meets objectives of the student's individualized education
plan (IEP).

we

Specifically, the following information pertaining to parental rights must be provided in writing:

1. The right of parents to have their child immediately removed, upon their request, from the
English language instruction educational program.

2. The options that parents have to decline to enroll their child in an English language
educational program or to choose another program or method of instruction if another
program or method is available.

3. The assistance that will be provided for parents in selecting from among various
programs and methods of instruction if more than one program or method is offered by
the LEA.

If a student has not been identified for participation in an English language instruction
educational program prior to the beginning of the school year, the EL Committee must carry

out the parent notification requirements within two (2) weeks of a student being placed in such a
program. The notice to parents shall be printed in English and/or the parents' primary language.
Parents are not required to respond affirmatively to the notification for the student to participate
in the English language instruction educational program. However, upon receipt of written
instructions from the parent, the EL Committee must withdraw the student from the formal
English language instruction educational program. The teachers and school are still obligated to
provide appropriate, informal strategies to ensure that the student’s English language and
academic needs are met.
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Second Language Acquisition Theories

The EL instructional methods used at Haleyville City Schools are based on accepted language
acquisition theories and research. Some of the theories used to support practical teaching applications
include but are not limited to the following:

1.

The Acculturation Theory — (Brown) Second language acquisition is just one aspect of
acculturation and the degree to which a learner acculturates to the target language group
will control the degree to which he acquires the second language.

Accommodation Theory — (Giles) Motivation to learn a second language is based on the
relationships that hold between the learner’s social group (in group) and the target language
community (out group).

Discourse Theory — (Hatch) Second language acquisition follows a natural route in
syntactical development. Native speakers adjust their speech in order to negotiate meaning
with non-native speakers. The conversational strategies used to negotiate meaning, and the
resulting adjusted input, influence the rate and route of SLA. Therefore, the natural route is
the result of learning how to hold conversations.

The Monitor Model — (Krashen) — The Monitor Model consists of five central hypotheses.

> The Acquisition Learning Hypothesis — Acquisition occurs subconsciously as a
result of participating in natural communication where the focus is on meaning.
Learning occurs as a result of conscious study of the formal properties of the
language.

» The Natural Order Hypothesis — Grammatical structures are acquired in a
predictable order.

» The Monitor Hypothesis — The Monitor is the device that learners use to edit their
language performance. It utilizes learned knowledge by acting upon and modifying
utterances generated from acquired knowledge.

> The Input Hypothesis — Acquisition takes place as a result of the learner having
understood input that is a little beyond the current level of his competence (i. e. the i
+ 1 level). Input that is comprehensible to the learner will automatically be at the
right level.

» The Affective Filter Hypothesis — The most important affective variables favoring
second language acquisition are a low anxiety learning environment, student
motivation to learn the language and self- confidence and self-esteem.

Krashen summarizes the five hypotheses in a single claim: People acquire second languages when
they obtain comprehensible input and when their affective filters are low enough to allow the input

into the language acquisition device.
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Description of the English Language Instruction Educational Program

According to research, it takes the average EL from six months to three years to acquire the social
language that is needed to function on a daily basis. Additionally, it takes approximately five to seven
years to acquire the language skills necessary to function in an academic setting. Research also
suggests that the rate of acquisition depends on the language learning environment, the student’s age,
motivation, and the cultures of the home and school. Working with these findings in mind, the
Haleyville City School System has developed a plan to meet the needs of its EL students.

The Haleyville City School System offers The English Language Pull — Out Program as the English
language educational program for English learners. The Pull — Out Program utilizes techniques,
methodology and curriculum designed to teach English language skills which include but is not
limited to comprehension, speaking, reading, writing, study skills, vocabulary and cultural orientation.
Progression through the EL program is designed to equip English learners with the language skills
necessary for successful independent functioning in the mainstream classroom.

The instructional goals of the Haleyville City Schools EL Pull — Out Program are as follows:
1. To increase the English language proficiency to the degree necessary to allow
successful independent functioning in the regular school program.
2. To provide the EL the opportunity to reach his/her full potential in both language
acquisition and content knowledge.

For all aspects of Haleyville City’s Pull — Out Program, teachers will use approaches based
on scientifically based research that demonstrate effectiveness in increasing English
proficiency and student academic achievement in core academic subjects. Teachers will
include activities that focus on listening, speaking, reading, and writing to facilitate second
language acquisition.

The amount of time a student spends in the EL classroom is based academic achievement and
performance on an English language proficiency test (ACCESS for ELLs) for listening,
speaking, writing, reading and comprehension. EL classes are multilevel to enhance the
second-language learning process.

Students are immersed in regular content area classes when they are not in the EL class.
Appropriate instructional strategies, accommodations, and assessments are used in the
content classes to ensure language and academic success. The EL curriculum is based on
World Class Instructional Design and Assessment WIDA — English Language Proficiency
Standards for English Language Learners in Kindergarten through grade 12 (2007). The
WIDA Standards are correlated with the ALSDE Courses of Study for academic content.

Core Language Program used in EL Pull - Out and Mainstream Classes.

The core language program used in the EL Pull - Out and mainstream classes is Content
Based Instruction (CBI). Content Based Instruction uses the target language as the medium
of instruction to teach language and content simultaneously. CBI can be used for all grade
levels and also facilitates the integration of other methods and / or strategies such as
Sheltered Instruction. Additionally, CBI supports the EL’s achievement of the WIDA
Standards (1) by integrating language and content learning; (2) by addressing the language
domains of listening, speaking, reading and writing; and (3) by providing support for various
English language proficiency levels.
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Essential to all CBI programs is the modification of teacher language and instruction in ways
that permit students to understand, participate and learn in a new language. The content
language is made usable as “comprehensible input’ by pairing it with visuals, concrete
objects and other cues to convey meaning. Additionally, opportunities may be created for
students to use the new language through small group activities involving content oriented
tasks. Furthermore, CBI makes room for explicit instruction on particular skills and strategies
that will help students attain greater proficiency in the new language across a wide spectrum
of activity. Finally, CBI allows EL and mainstream teachers to work together to provide the
most appropriate instruction using best practices to meet the individual language and
academic needs of students.

Some of the methods and / or strategies that can be used within the CBI framework include:
Thematic instruction,

Phonics instruction

Explicit instruction in speaking and listening,

Explicit written language instruction

Integrated reading.

Building background knowledge in the target language

Reading instructional strategies supported by the Alabama Reading Initiative
Sheltered Instruction

. Total Physical Response

10. Cooperative Learning

11. Dialogue Journals

12. Learning Centers

P ONAL R LN~

Emphasis is placed upon the development of the four language domains: listening, speaking,
reading, and writing. A variety of materials and equipment is used in instruction. These
include textbooks, computers, videos, listening stations, games, purchased programs and
materials, and language development activities. Each year additional materials are added to
the EL inventory through purchases made possible by Federal Title funding.

Some of the basic elements that can be used to organize the classroom, design a curriculum
and present lessons include:

1. Versatility and flexibility.

2. Interactive lessons with hands-on activities and cooperative learning.

3. Encouragement and support of the mainstream or regular curriculum.

4. Opportunities for all students to feel successful by providing appropriate
modifications and accommodations for the needs of students’ different levels of
ability.

5. Integration of language skills, thinking skills, and content knowledge.

Additional practices that can be used to facilitate language acquisition and content learning include:
Announcing the lesson’s objectives and activities

Including both a language and content objective for each lesson
Writing that is grammatically correct and legible

Developing and maintaining consistent classroom routines

Listing and reviewing instructions step by step

Presenting frequent summations of the main points of the lesson
Using visual reviews with lists, charts, and other graphic organizers
Having students provide oral summaries

. Presenting information in multiple and varied ways

10. Building background knowledge

11. Controlling rate of speech during lectures and instruction

12. Pre-teaching academic vocabulary

VRN P W -
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Registration Procedures

A parent or guardian must be present at the time of registration to provide the signatures
required by law.

. Registration Forms - School registration forms are to be completed and filed at the
school. Registration forms will be available in several languages. No questions regarding
immigration status are asked of the parents or students during registration because schools
are not agents of the immigration agency (Plyler v. Doe, 1982)

. Home Language Survey - The Home Language Survey (HLS) will be the identification
tool for potential English Language Learners (ELLs). This survey will be administered to
ALL new students as part of the registration process by the staff member responsible in
each school for registering students (secretary, guidance counselor, teacher, or
administrator). All HLSs shall be filed in students' Cumulative Record Folders. If a
language other than English is identified in any of the HLS responses, the student should
be identified as a potential ELL. The school official (data manager/registrar, guidance
counselor, teacher, or administrator) registering the student should send a copy of the
Home Language Survey to the EL teacher within three (3) school days. Any student
answering with a language other than English to any of the HLS questions will be
evaluated under the procedure and criteria developed for assessment of EL status within
eight (8) school days of enrollment.

. Proof of residence can be a signed copy of a lease, a rental or purchase agreement for a
residence, indicating the address of the residence. A copy of a utility bill mailed to the
residence is also acceptable, as are Housing Authority forms, Social Security or Welfare
checks. Students unable to provide proof of residence will be able to enroll and proof can be
provided as it becomes available.

. Proof of age may consist of a valid birth certificate or other official documents listing date
and place of birth.

. Proof of Inmunization - The State of Alabama Certificate of Immunization Form is

available at the Winston County Health Department or a physician's office. The school
and/or EL department will provide the family with information regarding where to go to
receive an Alabama immunization record. Sufficient time is allowed for the student to submit
the immunization record. However, enrollment is not withheld due to not having a blue
immunization form. These efforts should be doecumented for future reference as
needed. If appropriate immunization documentation cannot be obtained within a
reasonable period of time, the student case should be handled in accordance with
approved state and local board of education procedures.

. Social Security Card is not mandatory for enrollment. It is requested. A temporary number
can be assigned until the card is obtained. A temporary social security number may be
obtained by contacting the secretary at the superintendent’s office.

. The above items are necessary to complete the enrollment requirements for all students at

Haleyville City Schools. However, school admission of limited English proficient children
will not be denied or delayed due to any of the following barriers:

Lack of birth certificate

Lack of school records or transcripts
Lack of immunization or health records
Lack of proof of residency

Lack of transportation

Guardianship or custody requirements.

VVVVVY
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Forms

1. The registration forms: School registration forms are to be completed and filed at the
school. Registration forms will be available in several languages.

2. The Home Language Survey: System wide form to be completed and signed by the
parents of students registering for grades K-5 and by a parent or student registering for
grades 6-12. This form will be filed in the permanent record of each child in the system.

3. School lunch forms should be completed for each student wishing to apply for free or
reduced — price lunches. Names and social security numbers of all adults living in the
household should be listed.

4. Former school records, report cards, and/or transcripts are requested of the parents or
guardians. If not available, information relating to the former school is needed to pursue
the obtainment of these documents.

EL Program Placement Procedures
LEP Defined
The Alabama definition of limited English proficient (LEP) / English learner (EL) is taken from
the No Child Left Behind Act of 2001, S.9101, 25 of Title IX: “(25) Limited English Proficient. —
The term ‘limited English proficient’, when used with respect to an individual, means an individual —

1. Who is aged three through 21

2. Who is enrolled or preparing to enrol! in an elementary school or secondary school

3. Who was not born in the United States or whose native language is a language other than
English

4. Who is a Native American or Alaska Native, or a native resident of the outlying areas

Who comes from an environment where a language other than English has had a significant

impact on the individual’s level of English language proficiency

6. Who is migratory, whose native language is a language other than English, and who comes
from an environment where a language other than English is dominant and whose difficulty
is speaking, reading, writing, or understanding the English language may be sufficient to deny
the individual —

v the ability to meet the State’s proficient level of achievement on State assessments described
in Section 1111(b)(3)

v the ability to successfully achieve in classrooms where the language of instruction is English

v’ the opportunity to participate fully in society.”

w

All EL students participate in the Alabama State Testing Program with or without
accommodations according to state and federal guidelines. Limited English Proficient and
Former Limited English Proficient students within the first two years of monitoring will be
included in the LEP subgroup for the purpose of accountability reporting. A student is considered
Limited English Proficient until exited by the EL committee.

The minimum requirement to exit is scoring at the “proficient level” (composite score of 4.8 or
higher) on the state English language proficiency test. For the first year after being exited, the
student is classified as Former Limited English Proficient (Monitor Year 1). During the second
year following exiting, the student is classified as Former Limited English Proficient (Monitor
Year 2). At the end of the two years of monitoring, the student is classified as Former LEP.
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Students who re-enter the program based on poor academic performance during the monitoring
period are required to receive ELL services. Any student who has reentered will not be classified
as “Former LEP” until he/she has again scored proficient on the state English language
proficiency test. The LEP/ELL definition includes students with a wide range of educational
needs with respect to learning English as a second language (EL). Examples include the
following types of students:
1. Children of recent immigrants who speak no English and who have had no formal training in
written language.
2. Children of highly-educated immigrants who have had formal training in English during
formal schooling.
3. United States-born children whose primary language is not English and who have had limited
formal education through English language.

Students are placed in the EL program based on the Home Language Survey and the results of The
W —APT Screener (WIDA ACCESS Placement Test Screener). Additional assessments may be
used to determine a student’s level of communicative and / or academic English in the four language
domains. These assessments include but are not limited to the following:

Reading DIBELS, story retelling using grade-level text, Miscue analysis, previous
reading assessment scores, and Cloze tests.

Writing Writing samples, free composition, journal writing, and dictation.

Listening Following directions using a range of sentence complexity (from simple to
complex) and natural conversations.

Speaking Oral language sample, story retelling, personal interviews.

Other e Review student’s cumulative folder from previous schools (if
possible) for information on test results from various assessment tools.

e (Classroom performance.

e Interviews with classroom teachers.

The results of the W — APT Screener and other assessments will enable the EL teacher and / or EL
committee to determine how much time each English learner needs to spend in the EL class and
which of the language and content areas need intensive instruction. As a result an EL plan can be
designed to meet the specific needs of each English learner.

English Learners whose parents have waived supplemental Title III services must be assessed on the

ACCESS for ELLs English language proficiency test until they are proficient in English with a
composite score of 4.8 or above and score proficient on the statewide reading assessments.
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English Proficiency Levels as Defined by the Alabama Department of Education

Codes for State Assessments STI Codes Definitions of Codes

Non-ELL 0 Students whose home language surveys do not indicate a
language other than English spoken in the home. These are
not students classified as NOMPHLOTE

LEP Year 1 1 Limited-English Proficient students who are in their first year
in a U.S. school.

LEP Year 2 or more 2 Limited-English Proficient students who are in their second
year or more in a U.S. school.

FLEP Monitoring Year 1 3 Students who have exited the ESL program and are in their

first year of systematic monitoring. These students no longer
take ACCESS for ELLs English Language Proficiency test.

FLEP Monitoring Year 2 4 Students who have exited the ESL program and are in their
second year of systematic monitoring. These students no
longer take ACCESS for ELLs.

FLEP 5 Former Limited-English Proficient students who have
successfully completed two years of monitoring and are no
longer LEP.

LEP Waived Services 6 Students who are LEP yet parents have refused supplemental
Title I1I services.

NOM PHLOTE 7 National Origin Minority Student Whose Primary Home
Language is Other Than English. These students have a non-
English language background but are fluent in English and
do not require ESL services. Parents, however, may need
information in their home language.

Mainstreaming

All ELLs will receive classroom instruction by certified teachers in the regular academic program
and in the ESL program. Classroom teachers will be trained in strategies for accommodating
ELLs in the regular content classroom. Students who are ELLs will receive accommodated
content instruction.

The ESL and the content teacher(s) will confer on a regular basis concerning the academic
status of the students regarding instruction and materials.

Vocational Education

ELs are considered for technical / vocational education courses based on the same criteria as all other
students who express an interest in these courses. Technical / vocational course are offered at the
regular high school and enroliment is typically first come, first serve. Course selection is linked to
having completed prior sequences. Courses are limited by the number of sections allocated by the
master schedule, regardless of their EL status.

Counseling

Counseling is not a program such as vocational education and advanced placement. Counseling is a
service available to all students. Haleyville City Schools have counselors at all school levels.
Counselors conduct classroom guidance lessons for all students. Likewise, individual counseling /
guidance services are accessible to each student in every school. Translators will be provided for
counseling sessions if and when they are necessary.

Foreign Exchange Students

There are no special exceptions for Foreign Exchange or F-1 Visa students who are limited-English
proficient for the purposes of English Language Proficiency assessments as long as they attend a
school in the United States. Foreign Exchange or F-1 Visa students who are limited-English proficient
must receive EL services, and if applicable, Title 11l Supplementary Services. Any student identified
as a Foreign Exchange Student who is not working toward a diploma is not required to take the
AHSGE.
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Gifted Program
English Learners (ELs) are eligible to be considered for participation in the Gifted program, as
are native English-speaking students.

Screening / Referral of LEP Students
BEFORE any screening test is administered and/or BEFORE submitting the referral for a Limited
English Proficient (LEP) student, the following steps must be taken:

1.

2.

3.

The gifted education teacher needs to confer with the classroom teacher and check the
student’s cumulative file to determine the degree of English proficiency, as per W-APT
ACCESS for ELLs.

The gifted education teacher needs to make arrangements for the student’s ELL
Committee to meet to discuss:
v' Factors that would need to be checked on the “Aptitude Test Selection” part of
the “Referral Form for Gifted Services”
v' Student’s need for alternative assessments
v" A plan to provide parents with interpretation of the “Notification & Consent for
Gifted Screening” / “Rights in Gifted Education” and other forms needed in the
referral/ eligibility/ placement process

The Eligibility Committee will:
v Review the information gathered
v Proceed with the screening/referral/eligibility in compliance with the guidelines
listed in the Alabama Administrative Code 290-8-9-.12 Gifted

LANGUAGE PROFICIENCY ASSESSMENT

The EL staff members who have completed the appropriate assessment training and
certification will administer the W-APT (WIDA ACCESS Placement Test) to all potential ELs
and administer the ACCESS for ELs to all LEP students each spring.

The W-APT is the primary instrument utilized to determine the initial level of English
language proficiency for program placement. The ACCESS for ELs is an annual assessment
that indicates the progress students have made from year to year and annual proficiency level.
Both the W-APT and the ACCESS for ELs measure speaking, listening, reading, and writing
across the WIDA English Language Proficiency Standards for English Language Learners in
Kindergarten through Grade 12 (2007). The standards are:

1.

2.

English language learners communicate in English for SOCIAL AND
INSTRUCTIONAL purposes within the school setting.

English language learners communicate information, ideas, and concepts necessary
for academic success in the content area of LANGUAGE ARTS.

English language learners communicate information, ideas, and concepts necessary
for academic success in the content area of MATHEMATICS.

English language learners communicate information, ideas, and concepts necessary
for academic success in the content area of SCIENCE.

English language learners communicate information, ideas, and concepts necessary
for academic success in the content area of SOCIAL STUDIES.

or
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